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1. Assessment: Ground-clearing 

Tsagari, Vogt, Froehlich et al. Handbook of Assessment for Language Teachers. 
www.taleproject.eu)  

(Brown 2003: 3) 

http://www.taleproject.eu/


(QUIZ) 



 • An increasingly social orientation 
(Shohamy 2011) 

• Interest in multilingual 
assessment is consistent with 
this shift 

• But what exactly does 
multilingual assessment (or 
related terminology) mean? 

 

Cheng & Fox (2017), Joughin (2009) 

Cheng & Fox (2017)) 



Dendrinos (2019): ‘Despite the ‘multilingual turn’ in (language) education,’ a common discourse of testing and 
assessment is yet to be developed. ‘There is inadequate substantial dialogue between researchers resulting in 
multilingual testing and assessment being a fragmented and somewhat incohesive disciplinary area’  

2. Notions of multilingual assessment 

1) Construct: 
Plurilingual 

ability 

Multilingual 
assessment 

2) Construct: Target 
language being learned 

3) Construct: 
Subject knowledge 

4) Construct: 
Attitude 

Seed (2020) 

Multi-
lingualism 

Multilingual assessment 
and its scholarly 

communities 

Language 
education 

Subject/ 
content 

areas 

Testing & 
measure-

ment 



Re: i), Assessing plurilingual ability 

Seed 2020 



Re: ii), Assessing target language being learned 

‘It is clear that the candidate did not know the English word for ‘dolphin’ and rather than not displaying any communicative 
ability at all, uses their plurilingual competence by transliterating the Chinese word 海豚 into the word haitun. It is of course 
wrong and not an English word, but succeeds in at least making the message complete. The assessment criteria, mindful of the 
test’s target candidature and purpose, is not focused on accuracy of vocabulary but on communicative message, and therefore 
does not penalise’.  Seed & Holland 2020 



Re: iii), content 

Three mice One mouse 

How many mice are there? 

iimpuku ezintathu impuku enye 

Zingaphi iimpuku eziphaya? 



Re: iv), attitude 
Candelier, M. (coordinator) 2012. A Framework of Reference for Pluralistic Approaches to and Cultures. 
Competences and Resources. Strasbourg: Council of Europe 
 
‘Competence in making sense of unfamiliar linguistic and/or cultural features, refusing to accept (communicative 
or learning) failure, using all the resources available, especially those based on intercomprehension (cf. in the 
skills S 5 Can use knowledge and skills already mastered in one language in activities of °comprehension / 
production° in another language / S 5.1 Can construct °a set of hypotheses / a “hypothetical grammar”° about 
affinities or differences between languages)  



3. Multilingual assessment in the Global South: 
initiatives 



Teacher: What are the examples of drugs that are being abused? 
Students: (No answer) 
Teacher: Ko menene sunayen wa’yannan kwayoyin? (Hausa for: So what are the 
names of hard drugs you know?) 
Student 3: Wiwi (Hausa for: Hemp) 
Teacher: Daidai, tabar wiwi (Hausa for: Correct. Indian hemp) 
Student 4: Cocaine 

Source: M. Bassi (forthcoming) 

Informal assessment: Nigeria 

• Informal/dynamic assessment: 

 



Formal assessment: India  
 

Extract from National Eligibility Cum Entrance Test (NEET) 
https://admission.aglasem.com/neet-ug-2013-question-paper-sets/ . 

https://www.collegedekho.com/news/jee-main-exam-regional-languages-decision-17837/ 

https://admission.aglasem.com/neet-ug-2013-question-paper-sets/
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Formal assessment: South Africa 







Assessment rubric in India: Odia-English 

Mahapatra (2018)  



INSTRUCTIONS/ INSTRUKSIES/ IMIYALELO 
  
A. ANSWER ANY TWO OF THE FOLLOWING FOUR ESSAY 

QUESTIONS. ANSWER BOTH SECTIONS (a) AND (b) OF EACH 
QUESTION. EACH ESSAY SHOULD BE NO LESS THAN 2 PAGES LONG. 
READ EACH QUESTION CAREFULLY, AND REMEMBER TO NUMBER 
YOUR ANSWERS CORRECTLY. 

      
      BEANTWOORD ENIGE TWEE VAN DIE VOLGENDE OPSTEL VRAE. 

BEIDE (a) EN (b) VAN DIE VRAAG WAT JY KIES MOET BEANTWOORD 
WORD. BEIDE JOU OPSTELLE MOET TEN MINSTE TWEE BLADSY LANK 
WEES. NOMMER JOU ANTWOORDE EN LEES ELKE VRAAG MET 
AANDAG VOOR JY DIT BEANTWOORD.  

      
     PHENDULA IMIBUZO IBEMIBINI KULE MIBUZO MINE IKWELI 

PHEPHA. PHENDULA AMACANDELO AMABINI KUMBUZO NGANYE (A) 
AND (B). UMBUZO NGAMNYE FUNEKA UNGABI NGAPHANTSI 
KWAMAPHEPHA AMABINI UBUDE. FUNDA UMBUZO NGAMNYE DE 
UCACELWE, KHUMBULA UKUBA KUMELE UWUNOMBOLE 
UMSEBENZI WAKHO. 

    […] 
 

 
  

a) Define globalization and describe its main 

characteristics. Then, name four 

globalization-related factors which are 

affecting contemporary multilingualism.                      

  
Translation in isiXhosa: Nika inkcazelo ye-
globalization kunye nengcaciso yempawu 
zayo. Emva koko xela imeko zibene 
ezichaphazela ukusetyenziswa kwelimi 
ezininzi kutshanje. 
  
Translation in Afrikaans: Gee n definisie vir 
globalisering en beskryf die hoof kenmerke 
van globalisering. Verskaf ook vier faktore 
verwant aan globalisering wat 
contemporary veeltaligheid beïnvloed.  
 

Antia, Weldemichael & Dyers (2021) 

SAMPLE MULTILINGUAL QUESTION PAPER IN A UNIVERSITY CONTEXT 



SAMPLE MULTILINGUAL ANSWER SCRIPT 





 Issues of social justice:  
 performance disparities,  
 unequal access to life chances,  
 fairness,  
 upward mobility. 
 

o In South Africa (one of the world’s most unequal societies) ‘66.7% of white matrics [end of high 
school examination candidates] passed well enough to study towards a degree at university’. On 
the other hand, just 23.8% of black matrics were eligible for university admission (Equal Education 
2015, cited in Antia 2017). 

o “The DoBE [Department of Basic Education] ensures that the examination system is fair and 
accessible to all learners. One way to achieve this objective would be to ensure that the language 
used in the question papers does not serve as a barrier to learners achieving their full potential. 
[..T]he current practice … favours candidates that are English or Afrikaans speaking, since question 
papers are only provided in English and Afrikaans (DoBE 2009: 8). 

4.1 Rationale 

4. Developing a profile of multilingual assessment in the Global South  



4.2 Language vs. content 

 Slant towards content  
 Proof of concept studies, advocacy on the topic, appraisal 

(Heugh et al 2017; Nkomo 2017; Alidou et al 2006; Antia 
2016, 2017, 2021; Antia & Dyers 2019; Kelleghan & Greaney 
1992, 2003; Jansen 2014) 

 
 Agitation/Litigation over assessments not being delivered in 

multilingual format. In the case, RAM RATAN & ORS. V. 
UNION OF INDIA & ORS, two different groups of plaintiffs 
prayed for cancellation of their respective 
qualifying/selection tests for appointment to positions in the 
Indian Railways because “the question paper for examination 
was not made bilingual as required by the letter of the 
Railway Board dated 8.7.1992; ”that the question paper was 
not bilingual; that it was only in Hindi”  

 (https://www.casemine.com/judgement/in/56b4957a607dba348f012f66) 
https://www.iol.co.za/news/south-africa/western-cape/language-a-barrier-to-exam-success-7370423 



4.3 Language ideologies 

Ubuntu: ‘a heuristic to theorise infinite relations of dependency 
between languages and literacies and how this system reflects a  
cultural competence upon which literacy practices need to be  
anchored’ (Makalela 2016) 

‘I grew up in a beautifully multilingual world, moving naturally 
and spontaneously between people and languages, 
unconcerned by any boundaries and infringement. I did not 
have to bother about my own inadequacies in the languages I 
encountered, nor did I have to count the languages I knew or 
did not know. Levels of my competence in languages around 
me did not have to be judged. The binaries between knowing 
or not knowing the language and the borders between them 
did not matter. What mattered is that I could move between 
the languages without any self-consciousness, and at the same 
time, with a sense of transient completeness’ (Mohanty 2018) 



 In its application especially to especially content 
assessment, this conceptualisation of language use 
not primarily about so-called L1  

 It’s about a third space, the in-between and hybrid 
spaces, which in formal education is often between 
local and colonial languages (Antia 2021, 2017). 

 It’s about a resource orientation to language in 
multilingual assessment (Ruiz 1984; Hult & 
Hornberger 2016) 

 “the question paper for examination was 
not made bilingual as required by the 
letter of the Railway Board dated 8.7.1992; 
”that the question paper was not bilingual; 
that it was only in Hindi” 

 “Sometimes I didn’t understand the 
instructions in English but with the 
Afrikaans translations as well, I understood 
the instructions more clearly “;  

 “...when I am struggling to understand a 
certain word in English I can read the word 
in isiXhosa 

Shohamy 2011 

Both the math text and the test questions were presented in 
two versions: Hebrew and Russian. Although on the surface, 
this version of a test seems to follow the approach of 
multilingual tests with two homogenous languages, when 
students were asked about the process they followed in 
responding to the text …. they claimed that they took some 
words from the Russian version, understood the syntax from 
the Hebrew version, and combined both in the process of 
meaning-making (Shohamy 2011: 427) 



Mahapatra 2018: 36 

5. Reported effects/benefits of multilingual assessment 

García and Wei (2014: 134): 

‘translanguaging in assessment 

has the potential to truly assess 

what students know how to do both 

conceptually and linguistically.’ 

Antia 2017 



Adapted from Zeidner 1998: 238 

“Test anxiety leads to a relative emphasis on 
processing superficial features of verbal stimuli at the 
expense of deeper semantic processing; test-anxious 
individuals focus on shallow or physical features 
rather than deep or semantic features of stimuli” 
(p.257) 

“academic material may be acquired and 
understood, but then can be lost and become 
inaccessible in a variety of performance situations, 
including homework problem solving, reciting the 
answer before the class, writing an essay, giving an 
oral report, taking essay exam, and the like” 
(p.255-6) 

“Test-anxious students tend to … 
experience difficulty in 
comprehending relatively 
simple instructions” (p.4) 

What also made me happy was the fact 
that I had more time to interpret things 
carefully because the fact that I 
naturally think in isiXhosa was 
accompanied by isiXhosa notes. This 
made me understand concepts clearer 
without the hassle of translating my 
isiXhosa thoughts to English […]. 

•: I have found it useful to have some of the 
test questions translated into isiXhosa. To 
see the questions in isiXhosa lessened the 
levels of anxiety I have as any other student 
before and during the test. I was less anxious 
because I was able to read the question both 
in English and isiXhosa. 
•: I like the fact that in exams the English as 
well as the Afrikaans language is being used 
as it betters my understanding of certain 
questions. 

•: The term test that we wrote on LCS311 instructions 
were given in Afrikaans and IsiXhosa, that made it easy 
for students including myself to understand the 
question.  I was also given a chance to respond using any 
language for the test. I must say it was great exercise, 
on this module I was permitted to engage in 
translanguaging and that has enhanced my 
performance, I used isiXhosa and English to respond to 
questions and I obtained more than 70% on the term 
test.  I am one of the black South African who has a poor 
English proficiency therefore these arrangements have 
boosted my confidence and my academic performance.  

Effects: cognition-emotion interface in multilingual assessment 

Antia, Weldemichael, Dyers (2021) 



6. Pathways 

Formal Informal 

Policy 

Heteroglossic ideology 

Instruction– (input) – response – feedback   

Content 

Benefits 

Social justice 

Inferences from multilingual 
assessment in the global South  

Situation in the global North? 

Multilingual assessment: are we always talking about the same thing? 

? 



Pathways cont’d: building a global community 

 Multilingual assessment as a socio-political project: 
o The educational language policy/curricular frameworks for implementing plurilingual 

assessment 
o The impulses underpinning existing policy frameworks – Cultural politics and whose? 

Neoliberalism? Tackling performance inequalities? 
o Demographic/linguistic representativeness in initiatives on plurilingual assessment – who is 

invisibilised?  

 Pedagogical aspects of multilingual assessment 
o Assessment principles legitimising plurilingual assessment 
o Clarifying constructs, grading, interpretation 
o Elucidating ideologies of language 
o Attending to assessment types, formats/activities, resources for plurilingual assessment 
o Facilitating stakeholders – in class and at home 

 Technological aspects of plurilingual assessment 
o Support for authoring tasks 
o Administering assessment, including grading 
o Researching assessment 

  



LAL

Ability to design, develop
and critically evaluate

[language] tests and other
assessment procedures...

Ability to monitor, 
evaluate, grade and 
score assessments...

...on the basis
of theoretical
knowledge

Vogt & Tsagari 2014: 377

Along with other bodies of knowledge, knowledge generated from the above initiatives should 
feed into the development of what we call ‘multilingual assessment literacies’ as an extension 
of language assessment literacies (LAL) 



Thinking about multilingualism in language assessment 

Antia 2020 



1. Rationale/s:  pedagogy   cultural politics  social justice  
 

2. Construct:  Mainly language-related    Mainly content-related 
 

3. Policy context: implementation  opening up implementational spaces  activism 
 

4. Language ideology:   plural monolingualisms   ubuntu languaging 

5. Type: Informal assessment and formats    formal assessment and tools 
 

7. Parts:   instruction   input   response   feedback        aids   
 

8. Responsibility (incl. grading):  teacher (team)      peers   self   guardian 
 

9. Site:             in-class      out-of-class  
 

10. Principles:  fairness    validity  authenticity     reliability practicability  

A decision algorithm for multilingual assessment: sample pathway 

6. Purpose: Formative assessment          Summative 

Antia 2021 



Thank you 
Email: bantia@uwc.ac.za 
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